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Forewords

Making education accessible to all is the cornerstone for inclusive economic growth
and a healthy society. Higher education has a particular part to play in this as it prepares
our citizens for highly skilled jobs in the knowledge economy. It is for this reason that
I support the work of the EUROSTUDENT project. This report assesses how acces-
sible higher education is to different groups of students, particularly those who are
frequently underrepresented. It also looks at the social and economic conditions of
studying in the twenty-first century. Each new generation of students studies differ-
ently, with different goals and expectations, and with the huge expansion in higher
education participation across Europe has come an increasingly diverse student body.
Understanding the characteristics of students and how they combine studying with
their daily life is key to assessing the fairness and effectiveness of a country’s higher
education system.

One of the focal points of the Italian Presidency of the Council of the European Union
has been the contribution of education to economic growth and the interrelationship
between education and employment. The report you have in front of you highlights
these links in three important ways. It shows, firstly, that many countries are widen-
ing access to student groups which are traditionally underrepresented such as those
from low socio-economic background. It becomes evident that many of these new
students bring work experience with them into their university and college seminars. It
is therefore now up to universities and colleges to make use of this experience to create
a stronger link between business experience and educational development.

The report shows, secondly, that a large share of students work alongside their studies.
Asked about their motivations, most students state that the main reason for working is
to improve their living standard, but more than one in two working students state that
they are working to gain work experience and two in every five working actually finds
a job closely related to their subject of study. Again, this presents new opportunities
for a closer nexus between studies and the labour market and it would surely be good
to see this opportunity being exploited through the open learning practices associated
with student-centred learning.

Thirdly, a global, interconnected world requires global, interconnected graduates of
higher education. The study looks into the temporary international mobility of students
during their studies on programmes like Erasmus. Unfortunately the study points out
that studying abroad remains socially selective. However, by looking more closely at
the obstacles to mobility it finds that there are financial barriers, but also attitudinal
and informational barriers. Therefore, as we tried to promote with the concept of “cur-
ricular Erasmus”, an enhancement of financial schemes should go hand in hand with
better information on the availability of support and on the benefits of going abroad.
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The increased integration of European higher education brought by the Bologna Pro-
cess facilitates the provision of these additional support factors and the present study
shows that, in most countries, more than two-thirds of students who gained credits
for their studies abroad were able to get these fully or partially recognised at home.

In 2014 the EUROSTUDENT project celebrates two decades of existence since col-
leagues from Austria, France, Germany and Italy first got together in a pilot study. In
this fifth wave of the project harmonised data from 29 European countries, stretch-
ing well beyond the boundaries of the European Union and including many non-EU
members of the European Higher Education Area, is compared and contrasted. The
cooperative work necessary to make this happen makes this project a role model for
the type of exchange and cooperation between countries we have emphasised during
the Italian presidency.

I wish the project every success for the future and other readers of the report a few new

insights which might give you cause to contemplate how to improve higher education’s
contribution to an innovative and inclusive society.

Stefania Giannini

Minister of Education, Universities and Research, Italy



Forewords

This publication - EUROSTUDENT V Synopsis of Indicators — represents a compre-
hensive comparative analysis of study conditions and role of the social and economic
characteristics of students in European higher education. The study, the sth edition,
covers 30 countries in the European Higher Education Area out of 47 countries which
participate in the Bologna Process. Its previous issue involved 24 countries. It is worth
remarking that its first publication, produced in 2000, included data from only 8 coun-
tries. Such an increase is a good indicator of the relevance of provided analysis for
participating countries, based on solidity of the methodological approach in collection,
presentation and interpretation of data. It also bears witness to the fact that the “social
dimension” of higher education is being recognized not only as relevant to individual
students, but constitutes an integral feature of fostering societal cohesion and prosper-
ity at the national and European level. Such increased attention to the social dimension
is in line with the stipulations of consecutive ministerial communiqués of the Bologna
Process (London 2007, Leuven 2009, Budapest-Vienna 2010, and Bucharest 2012).

Like previous issues, the 5th round of EUROSTUDENT lasted approximately three
years, reflecting developments in the period 2012-2015. It is a period during which
European higher education has been subjected, in a prevailing number of countries
of the region, to adaptation to difficult economic conditions. Furthermore, financial
difficulties have led to lowering of public budgets in support of students. Such trends
are particularly worrisome taking into consideration the importance of public funding
in European higher education.

The Synopsis of Indicators provides a wide range of data reflecting the social dimen-
sion of student conditions, such as: access to higher education and organization of
studies, study conditions, as well as international mobility and future plans. Taking
into consideration the current concern with the results of higher education studies
and the employability of graduates, the latter topic merits a closer look. The analysis
covers such issues as: assessment of student chances on the national labour market
by field of study and on the national versus the international labour market, plans for
continuation of studies in general as well as for studies abroad. It is reassuring to see
that overall the satisfaction of students with their current study programmes is quite
high, in particular with regard to the quality of teaching and the study facilities. Taking
into consideration the current level of unemployment among graduates, which is per-
sistently high in a number of countries in the European region, it is as heartening as it
is surprising to see optimism about employment prospects on the national labour mar-
ket, with the exception of the apparent scepticism of students of humanities and arts.

With one of the strategic objectives of the Bologna Process being student mobility, it
is important to learn from the presented analysis that students are generally willing
to take up the opportunity offered by the variety of regional, national and institutional
mobility programmes, even if reaping the benefits from them is unequally distributed
across countries and social groups. The latter condition appears to be of significance
for explaining lack of participative equity among the student population, in particular
among those attending universities in comparison to students attending non-university
institutions.

11
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The study confirms that despite noticeable differences between European countries
concerning access, social conditions, student life and mobility, the student body of the
region has undergone changes similar to those in other regions of the world. The most
prevailing one being the consequences of expansion of higher education (massifica-
tion) combined with an increased diversification of the student body by social back-
ground and age. In some countries of the region those trends are combined with rapid
demographic decline in the size of the traditional secondary school-leaver population,
from which the student population has traditionally been constituted.

EUROSTUDENT V is an important empirical source for policy analysis at the national
and international levels. It represents also a good example of international compara-
tive research on higher education. In such a context, assuring the comparability of data
collected is an additional challenge.

Anyone who has participated in this kind of study will readily affirm that implementa-
tion of such a complex project like EUROSTUDENT V required a combination of politi-
cal sensitivity and academic diplomacy, teamwork and advanced understanding of the
heterogeneity of social policies within the European region. The above-mentioned com-
petencies and qualities were clearly met by the members of the EUROSTUDENT Con-
sortium, which as in previous survey rounds has been ably coordinated by Dominic Orr.

Dr. Jan Sadlak

Paris



Chapter 1
Introduction

Context of the Synopsis: Monitoring the social dimension

of higher education in Europe

Since the first round of the EUROSTUDENT project in 1994, the European Higher Edu-
cation Area (EHEA) has been facing an ongoing process of change. In order to further
press forward these changes, the Ministers responsible for higher education in the
47 countries of the EHEA have, in recent years, put their utmost efforts into consolidat-
ing the EHEA. In this, they are following the goals of providing quality higher education
for all, enhancing graduates’ employability and strengthening mobility as a means for
better learning and adopting national measures for widening overall access to quality
higher education, as announced in the Bucharest Communiqué (2012). The most recent
economic and financial crisis which hit Europe in the last decade has strongly affected
students’ lives in Europe. As a consequence, the Ministers view ‘(h)igher education as an
important part of the solution to our current difficulties [...] to overcome the crisis [...] and to secure
the highest possible level of public funding for higher education and drawing on other sources, as
an investment in our future’ (Bucharest Communiqué, 2012). By resolving to ‘step[ping] up
our [the Ministers’] efforts toward underrepresented groups to develop the social dimension of high-
er education, reduce inequalities and provide adequate student support services, councelling and
guidance, flexible learning paths and alternative access routes, including recognition of prior learn-
ing’ (Bucharest Communiqué, 2012), additional emphasis has been placed on the im-
portance the Ministers place on the social dimension in higher education and the goal
that ‘the student body entering and graduating from higher education institutions should reflect
the diversity of Europe’s population’.

In the Bucharest Communiqué (2012), the EUROSTUDENT Network, Eurostat, and
Eurydice were assigned to ‘monitor the progress in the implementation of the Bologna Process
reforms’. As a result of the collaboration between EUROSTUDENT, Eurydice, Eurostat,
and the European Commission, the European Higher Education Area 2012: Bologna Process
Implementation Report was published. This publication depicted the state of the Bologna
process in the 47 EHEA countries in 2012 and focused on the six topic areas degrees
and qualifications, quality assurance, social dimension, effective outcomes and em-
ployability, lifelong learning, and mobility. EUROSTUDENT also contributes to the
upcoming (2015) Bologna Process Implementation Report.

The present Synopsis of Indicators presents the findings of the 5™ round of the EURO-
STUDENT project, to which 30 countries of the EHEA have contributed between 2012—
2015. It is a collection of key indicators on the social dimension of higher education in
29 countries and functions to monitor progress in the implementation of the Bologna
Process reforms (Bucharest Communiqué, 2012).

With the EUROSTUDENT V Synopsis of Indicators, the authors hope to contribute to
the ongoing process of establishing a European-wide monitoring infrastructure on the

13
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Figure 1.1

The EUROSTUDENT Network - Overview of contributors and observers
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M Contributors B Observers Non-Participants

social dimension of higher education and to support evidence-based policy on na-
tional and European levels.

The EUROSTUDENT Network

EUROSTUDENT is a network of researchers and data collectors, representatives of
national ministries and other stakeholders working together to examine the social and
economic conditions of student life in higher education systems in Europe. In the 5t
round of EUROSTUDENT, 30 countries were active contributors to the EUROSTUDENT
Network and two countries had an observer status. The EUROSTUDENT project’s geo-
graphic span reaches from Norway in the north to Malta in the south and from Portugal
in the west to Russia in the east. This means that the EUROSTUDENT project now covers
most of larger Europe, providing data based on surveys of more than 210,000 students.

Figure 1.1 gives an overview of the EUROSTUDENT contributors and observing coun-
tries. More information on the contributing network members can be found in
>Appendix A.

The 5t round of EUROSTUDENT lasted from April 2012 — May 2015 and was funded
through contracts with ministries responsible for higher education in the EUROSTU-
DENT countries. The country participation fee was co-funded by the European Com-
mission under the Lifelong Learning Programme. The project also received additional
financial support from the German Federal Ministry for Education and Research and
the Dutch Ministry for Education, Culture and Science.

The EUROSTUDENT Network combines a central coordination approach with the prin-
ciple of shared responsibility. The central coordination is directed by the Deutsch-
es Zentrum fiir Hochschul- und Wissenschaftsforschung (DZHW) which is based in
Hanover, Germany. In its function as central coordinator, DZHW heads the EURO-
STUDENT Consortium consisting of seven international partners: the Institute for
Advanced Studies (IHS, Austria), Praxis Centre for Policy Studies (Praxis, Estonia), the
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Figure 1.2

Organisation of responsibilities within the EUROSTUDENT Network

Steering Board
l strategic advice

Consortium
DZHW, IHS, Praxis, ECStA, ResearchNed, NCFHE, FSO

setting up of reporting infrastructure
(e.g. Synopsis)

central data data
conventions delivery control

30 National Contributors — writing of national reports

European Council on Student Affairs (ECStA, Belgium), ResearchNed (The Nether-
lands), the Maltese National Commission for Further and Higher Education (NCFHE,
Malta), and the Swiss Federal Statistical Office (FSO, Switzerland).

The network character of the project brings together the knowledge of experts from
different countries. This assures that the design of the project is suitable for interna-
tional comparative analyses and that country-specific context information is taken into
account. This information is indispensable for a balanced interpretation of data from
such a large and diverse group of countries. Each partner has its own responsibilities
within the EUROSTUDENT Network. The work of the EUROSTUDENT Consortium is
supported by an international Steering Board (Figure 1.2). The Steering Board guides
the EUROSTUDENT Consortium in the development of a reliable, contextually sensitive
and policy relevant comparative study of the social dimension of European higher edu-
cation. The members of the Steering Board are the European Commission (EC), the
Bologna Follow-Up Group (BFUG), the European Students’ Union (ESU), the German
Federal Ministry for Education and Research (BMBF), the Dutch Ministry of Education,
Culture and Science (MinOCW), the Observatoire de la vie étudiante (OVE), the Danish
Ministry of Higher Education and Science (UDS), and the Croatian Ministry of Science,
Education and Sports (MZOS). It is thus comprised of three stakeholder organisations
(European Commission, BEUG and ESU), and five members from national ministries
who represent all EUROSTUDENT countries.

The implementation and analysis of the national student surveys lies within the area
of responsibility of the contributing countries. Throughout the project, the central
coordinators and the EUROSTUDENT Consortium work closely with the EUROSTU-
DENT countries to assure a common understanding of and compliance with data con-
ventions. Once the data are delivered by the national contributors, they are reviewed by
the central coordinators through a series of feedback loops. The national teams con-
duct a final check of the data for plausibility before the results are published in the
comparative report.
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Box 1.1

Focus groups names and symbols

Name of Values Further explanation
variable
Educational A with HE background Students with higher education background have parents of which at
background ¥ without HE background least one has attained a higher education degree (ISCED 1997 level 5-6).
In terms of ISCED 2011, this means that at least one of these students’
parents has successfully completed a short cycle tertiary degree (level 5),
a Bachelor’s (level 6) or Master’s degree (level 7), or a doctorate (level 8)
or their national equivalent.
Students without higher education background have parents whose
highest educational degree is no higher than ISCED 1997/2011 level 4
(post-secondary non-tertiary education).
(>Box 3.1)
Type of M university University students study at a higher education institution offering those
higher M non-university programmes/degrees which are in the focus of the EUROSTUDENT stand-
education ard target group (Box 1.2).
institution

Type of study
programme

Field of study

# Bachelor
# Master

O humanities
O engineering

Non-university students study at an institution which is not a university,
but is offering higher education programmes/degrees for the EUROSTU-
DENT standard target group. Non-universities are for instance Universities
of Applied Sciences/Polytechnics and similar higher education institutions.

Within the EUROSTUDENT standard target group, students currently
enrolled in a Bachelor degree programme and students currently en-
rolled in a Master degree programme are two special focus groups.

This focus group aims at comparing the two fields of study, using interna-
tional standard classifications (ISCED 2011).

Humanities: Students studying a subject in the field of “Humanities and
Arts”

Engineering: Students studying a subject in the field of “Engineering,
Manufacturing and Construction”

Study @ high intensity Students are divided into the two categories according to their weekly
intensity 6 low intensity workload in a typical week for study-related activities (taught courses and
personal study time).
Low intensity students spend between 0 and 20 hours a week on study
related activites.
High intensity students spend more than 40 hours a week on study-
related activities.
Transition I delayed transition Delayed transition students have a delay of more than 24 months
route between leaving the school system for the first time and entering HE for
the first time.
Educational international students International students are studying in the country of the survey and have
origin Focus group was not analyzed left the school system for the first time outside the country of the survey.
in this report but is available That means the status as international student is not related to place of
in >DRM birth, nationality or citizenship.
Dependency ok dependent on family support | A student is considered dependent on an income source if one of the
on income #= dependent on own earnings | three sources “support from family/partner” (including transfers in kind),
source : “own earnings” or “public support” provides more than 50 % of the
dependent on public support
L e P 7 student’s total income (total income includes transfers in kind). Students
with a mixed budget (i.e. no source providing more than 50 % of total
income) are not assigned to a group.
Age group & <22 years -
22-24 years
& 25-29 years
4 30 years and older
Sex H male =

® female

Data collection conventions and mechanisms

One of the main approaches to assuring quality in the EUROSTUDENT Network is
input harmonisation. The central coordination team sets the core set of questions and
the target group for the survey which should be applied in each national context. To
support the harmonisation of the inputs, every EUROSTUDENT team was asked to take
part in one of the four preparatory seminars. These explained the EUROSTUDENT
Conventions and the way of working with the coordination team.

EUROSTUDENT Conventions are the instruments used to ensure the comparability and
quality of the data collected. Since the first round of EUROSTUDENT, these conventions
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Box 1.2

The standard target group of EUROSTUDENT V

Following a survey among administrators, researchers and users of the data, and the
discussions at the workshops in Berlin in May 2012, an intensive seminar in Hain-
burg in June 2012, various discussions within the EUROSTUDENT Consortium and
with associated experts, and a final seminar in Vienna in October 2012, the EURO-
STUDENT Network has defined a standard target group to be surveyed by all par-
ticipating countries. An optional target group was also defined, however, this is not
covered in the Synopsis of Indicators (> Data Delivery Handbook).

Standard target group to be covered by all participating countries (“minimum”):

B All students in a counttry, i.e. national and foreign students who are pursuing their
studies for a degree in the country of the survey, except students on leave, and
excluding students on incoming and outgoing credit mobility.

B Full-time and part-time students by status.

B Students in all ISCED 2011 5, 6 and 7 programmes, regardless of their character
as general or professional, as long as the programmes are considered higher
education in the national context.

B All higher education institutions offering programmes considered “normal”. In
many cases, this means only public, non-specialist institutions of higher educa-
tion.

B All national degrees corresponding to ISCED 2011 levels 5, 6 and 7 (e.g. BA, MA,
traditional diploma, Lizentiat, national degrees in medicine. Short courses only
if they are based on ISCED 5).

Bl Distance students who study at a “normal” higher education institution, i.e. ex-
cluding institutions solely for long distance students such as open universities,
Fernuniversitit Hagen, and similar.

Optional groups (not covered in the Synopsis)

W ISCED 8, Doctoral/PhD Students

B Higher education institutions not considered for the standard target group (e.g.
specialist institutions).

Within the standard target group, further distinctions between students groups are
made (Box 1.1).

have been continuously developed further and are the result of productive discussions
during several project meetings, intensive seminars, and workshops which were or-
ganised by the EUROSTUDENT Network. They are documented in a number of hand-
books that are provided to all EUROSTUDENT partners as well as the interested public.?
These conventions comprise definitions of the most important constructs used in the
national surveys (>Data Delivery Handbook) and include a core questionnaire with
58 questions that should be embedded into all national surveys (> Technical Manual for
the Execution of the EUROSTUDENT Survey in National Setting). This allows the national

1 Al EUROSTUDENT handbooks can be found on the project website: http://www.eurostudent.eu/about/docs/index_html|

17
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distributors to deliver data on 147 precisely described subtopics differentiated by 21 fo-
cus groups (> Data Delivery Handbook). Box 1.1 provides an overview of focus groups and
symbols used throughout the report.

The Manual for Data Cleaning and Data Processing provides instructions on data clean-
ing and data processing in order to prepare the countries’ data for delivery. It also
contains an SPSS syntax to further ease the work of the national research teams
(> Manual for Data Cleaning and Data Processing). The methodological guidelines for the
execution of the national surveys were elaborated during the 5% round of EURO-
STUDENT (> Instructions for EUROSTUDENT V Questionnaire with Survey Monkey). Besides
the core questionnaire, the most important methodological specification concerns the
standard target group to be surveyed by the national contributors (Box 1.2). The In-
struction on Model Syntax for producing Data Delivery Module (DDM) outputs was
released in order to support the countries in preparing the tables they delivered for the
DDM. (> Instruction on Model Syntax for producing DDM output).

One major objective of the EUROSTUDENT Conventions is to help countries improve
and align their national survey methodologies in order to allow for cross-country com-
parisons based on the data collected. This will lead to output harmonisation. The
second objective is to support researchers in those countries where student surveys
have been implemented only in the context of the EUROSTUDENT project.

It is necessary to note that sometimes countries were not able to completely comply
with the EUROSTUDENT Conventions. Specifics regarding national samples are ex-
plained in Box 1.3. Additional, topic-specific deviations from EUROSTUDENT Conven-
tions are noted beneath each figure/table and explained at the beginning of the respec-
tive chapters. Most countries conducted their survey in the spring of 2013. Please see
>Appendix B for deviations regarding survey timing.

The EUROSTUDENT countries have used different tools for conducting their national
surveys. In order to improve the comparability of the data collected, the national con-
tributors were encouraged to use online surveys. This is one reason why in the 5t round
of EUROSTUDENT the majority of countries used online surveys as their main survey
instrument (Figure 1.3).

Figure 1.3

Main survey instruments used by national contributors

Online survey Paper and Telephone
pencil interview
Countries AM, AT, CH, CZ, DK, EE, FI, FR, BA, DE, GE, IE, LV, NO, RS, IT
GE, HR, HU, IE, LT, ME, MT, NL, RU, SK, UA

NO, PL, RO, SE, SI

Total 21 10 1
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Box 1.3

Notes on national samples and deviations from EUROSTUDENT
standard target group

B Austria: The Austrian survey took place in 2011. Since the EUROSTUDENT V core
questionnaire was not finished at the time, the Austrian data set does not contain
several topics and variables.

B Czech Republic: Higher professional schools are not part of the tertiary system
in the Czech Republic. The group of delayed transition students contains students
from Slovakia who obtained their leaving qualification in the Czech Republic.

W Bosnia and Herzegovina: Data do not cover the Republic of Srpska and District
Brcko.

Bl Finland: At Finnish universities, a common practice is for a student to be admit-
ted to study for both a bachelor and master level degree. Bachelor students at
universities might not have considered master studies as a continuation of studies.
Adult students and foreign students were included in Finnish sample for the first
time in EUROSTUDENT V. Results are not comparable with the previous rounds
of EUROSTUDENT because of these changes in the sample.

B France: International students are underrepresented.

B Georgia: Georgia has taken partin EUROSTUDENT V in the framework of a pilot
exercise with the goal of assessing the feasibility of implementing EUROSTU-
DENT at the national level. The sample encompasses only public universities and
national students. Students from non-university institutions did not participate
in the survey. These are deviations from the EUROSTUDENT standard target group.
Sample universe for this study were all students who are citizens of Georgia and
take Bachelor or Master programs in non-specialized public higher education
institutions. Based on an existing database, almost 70 % of the students study at
public higher education institutions. According to the requirement for this study,
stratified random sampling was used to obtain data that is representative for
general population. Bachelor and Master programme specializations were de-
fined using the National Qualifications Framework (NQF) which was later re-
coded according to the ISCED 2011 education classification for analyses.

B Germany: Only German students and foreign students who obtained their higher
education entrance qualification in Germany are included in the sample. Students
with foreign citizenship and a higher education entrance qualification obtained
abroad (referred to as “Bildungsauslidnder” in German) were addressed through a
different survey and not part of the delivery to EUROSTUDENT. There are therefore
deviations from the EUROSTUDENT standard target group and no adequate data to
generate the focus group “International students Students enrolled in pro-
grammes at ISCED 2011 level 5 (Short-cycle tertiary education) are also not in-
cluded in the German sample as these programmes are typically not considered
to be higher education in Germany. According to the definition used for the Ger-
man national report “Sozialerhebung” —and in line with the national understand-
ing of higher education — the focus group “social background” is defined in the
following way: students with higher education background are defined as having
at least one parent with a degree attained at university or university of applied
sciences (“Universitit” or “Fachhochschule”), typically at ISCED 2011 level 6, 7,
or 8. Students with parents who attained a degree at a non-academic institution
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(Fach-, Meister-, Technikerschule, Berufs- or Fachakademie) are counted as “with-
out higher education background”. However, in chapter 3, German data are ana-
lysed according to the EUROSTUDENT Conventions, i.e. according to ISCED 2011
levels. Therefore, students whose parents acquired an educational degree of level
5 or 6 at a non-academic institution are defined as having a higher education
background in this chapter.

Italy: All the data refer to university students. No data on international students.
These are deviations from the EUROSTUDENT standard target group.

Kazakhstan: Kazakhstan has taken partin EUROSTUDENT V in the framework
of a pilot exercise with the goal of assessing the feasibility of implementing EU-
ROSTUDENT at the national level. The data are not presented in this report but
are expected in the > DRM.

Latvia: Only full-time students were included in the sampling frame.
Montenegro: The EUROSTUDENT sampling frame resulted in a sample that con-
tains only university/faculty students (i.e., no non-university students).
Portugal: The Portuguese data are not presented in this report but are expected
in the > DRM.

Romania: In Romania, all higher education institutions are considered to be
universities. No international students responded although they were included in
the sampling frame. The Romanian data are not weighted. Checks with regard
to sex, qualification studied for, study intensity and field of study show that the
data reasonably match national statistical data.

Russia: Russia has taken part in EUROSTUDENT V in the framework of a pilot
exercise with the goal of assessing the feasibility of implementing EUROSTU-
DENT at the national level. The data are not weighted.

Slovakia: The sample is made up solely of students who attended public higher
education institutions named University. There are 20 public higher education
institutions of which only three are non-universities and none of them has more
than 1,000 students. Since one of the criteria in creating the survey sample was
the total number of students in each higher education institution and the number
of respondents was calculated proportionally, the smallest institutions were not
involved to the survey. This was the case for all three public non-universities in
our country.

Slovenia: International students cannot be identified due to the high number of
missing responses on the identifying variable. go% of data in question 2.1 are
missing and no respondent has chosen ‘foreign qualification’. Question 2.2
(country of qualification) is missing in the survey — therefore no respondent can
be classified as international.

Sweden: All covered higher education institutions in Sweden were categorized as
universities, as no non-universities according to EUROSTUDENT Conventions
could be identified. In Sweden applicants to higher education can apply to a pro-
gramme or to a course, courses are the building blocks of a programme. How-
ever, a large number of courses in the higher education system are not within
programmes. These courses are called “freestanding courses” and are elective for
students who do not want to follow a program but want to choose the content of
their education. These students can also study for a degree but they have to apply
each semester for a new course. When a student has the right amount of credits
in certain fields the student can apply for a certificate in a general qualification.
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Since this student group is quite large (1/3 of the FTEs in 2011/2012), respondents
who are studying for a degree but have not yet decided what degree they are aim-
ing for, are included in the sample.

B Ukraine: Ukraine has taken partin EUROSTUDENT V in the framework of a pilot
exercise with the goal of assessing the feasibility of implementing EUROSTU-
DENT at the national level. The survey was not conducted in Crimea region. The
data are not weighted.

The main technical device for the output harmonisation approach is the so-called Data
Delivery Module (DDM). The DDM is an online interface which allows countries to
input their data into a central database for data analysis and reporting. The DDM uses
simple plausibility checks and graphics on-the-fly to prevent contributors from making
data entry mistakes. The national teams did not provide the coordinators with micro
data, but with aggregate data on 147 predefined subtopics. For each of these subtopics,
a precise description of the pertaining indicators and the manner they should be cal-
culated is available so that countries are guided through the data delivery process.

In addition to delivering the necessary indicators, national researchers comment on
the data they deliver from a national point-of-view. This, on the one hand, helps the
coordination team in interpreting the data, and, on the other, provides orientation to
interested researchers and other stakeholders wishing to work with the EUROSTU-
DENT data themselves. All data provided by the national contributors as well as their
commentaries on the data are made available at the end of the project via the so-called
Data Reporting Module (DRM), accessible via the EUROSTUDENT website www.euro-
student.eu. The DRM is one element of the EUROSTUDENT reporting infrastructure,
as will be explained below.

The Synopsis of Indicators within the EUROSTUDENT

reporting infrastructure

The main target groups of the Synopsis are higher education policy-makers at na-
tional and European level, researchers in this field, managers of higher education in-
stitutions, and students all over Europe. EUROSTUDENT data have been used, for in-
stance, to evaluate policies related to students’ time budget, alternative access routes
into higher education, promoting international mobility amongst students and tuition
fee policies (EUROSTUDENT: Annual Report 2013) 2 The focus on these target groups
explains the structure and layout of the Synopsis.

The Synopsis of Indicators is the central product of the EUROSTUDENT project and there-
fore the main deliverable of the EUROSTUDENT V project. It adopts a broad, com-
parative perspective on the topics which were analysed. The Synopsis is by no means
the only reporting tool. Rather, it is embedded into an elaborate reporting infrastruc-
ture. While the Synopsis is designed to adopt a broad, comparative perspective and
mostly presents analyses on an aggregate level, the other elements of the reporting
infrastructure, such as the Intelligence Briefs, provide in-depth analyses of selected
topics and more country-specific context knowledge.

2 http://www.eurostudent.eu/download_files/documents/Annual_Report_2013.pdf, section “Facilitating the use of EUROSTUDENT
results and data”
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Intelligence Briefs are short, stimulating documents presenting information and inter-
pretative help on specific topics covered in the EUROSTUDENT data set. They focus
analytically on a certain topic area or certain group of students or stylistically on a
certain target reader group.

A further key element of the reporting infrastructure is the Data Reporting Module (DRM).
This is a publicly accessible online database containing all data collected from the
national contributors. It can be used by researchers and the interested public. The data
are commented on by the national teams. For each indicator, the user can download
data sheets with all entries from all countries.

For all countries, so-called National Profiles are available through the DRM. These pro-
files are downloadable reports containing all data that a country has delivered on the
set of EUROSTUDENT indicators. In addition, they include background information
on the country’s higher education system as well as the commentaries made by
the national research teams on the quality and comparability of their data. For the
majority of indicators, interpretations of the data from a national perspective are also
available.

The EUROSTUDENT events can also be considered as an element of the reporting infra-
structure. Throughout the project life cycle, a number of project meetings, intensive
seminars, workshops as well as two conferences were carried out. During most meet-
ings, EUROSTUDENT indicators and data conventions were developed together, pre-
sented, and discussed with the EUROSTUDENT Consortium members and the national
research teams. These meetings were mainly organised by the Central Coordination
Team, but also by the other consortium partners in cooperation with national minis-
tries or agencies of higher education to assure that the technical and methodological
discussions leading to the generation of indicators are policy-relevant.

Further important reporting elements lie in the area of responsibility of the national
teams. Most importantly, the majority of national teams publish national reports. These
reports offer in-depth analyses of students’ social and economic conditions within a
specific county.

A few countries publish special associated reports. These reports adopt the perspective of
a single country and discuss their data in an international comparison, i.e. against the
background of data from all or a selection of EUROSTUDENT countries. By bringing
in an international perspective, these reports highlight idiosyncrasies of national high-
er education systems that could not be observed from a strictly national perspective. A
number of reports in this vein will be produced within the framework of EUROSTU-
DENT V (e.g. for Norway).3

3 http://tinyurl.com/NOnatrep
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Figure 1.4

Structure and chapter sequence of the EUROSTUDENT V Synopsis of Indicators

Transition into
MOBILITY & FUTURE PLANS higher education ACCESS
(15)

Social background

of national student
populations (10)

Characteristics
of national student

- populations (17)

STUDY CONDITIONS

The numbers in brackets refer to the number of subtopics by topic area in E:V, i.e. 13 subtopics concerned with students’ resources.

Structure of the report

The structure of the 5t Synopsis of Indicators is the result of a discussion process
involving the entire EUROSTUDENT Network. The aim of the discussions was to im-
prove the structure and to streamline the chapter sequence in comparison with the
EUROSTUDENT IV Synopsis of Indicators. Figure 1.4 illustrates the result.

The Synopsis focuses on three main topic areas: access to higher education and char-
acteristics of students (>Chapters 2, 3, 4), study conditions (>Chapters 5,6,7,8,9) as well
as international student mobility, assessment of studies and future plans (> Chapters 10,
11). The chapter sequence reflects the life-course perspective from the transition into
higher education to a forecast on future activities. The model underlying Figure 1.4
considers the possibility that students might re-enter higher education at a later stage
in their lives — and thereby acknowledges that former ‘one-stop students’ are gradu-
ally becoming lifelong learners. However, it is important to note that EUROSTUDENT
is based on cross-sectional student surveys and is therefore not designed to provide
information on student graduation or students’ transition into the labour market.

The chapters of the Synopsis all follow the same structure. The first page of each chap-
ter summarises the Key Findings. In the second part, the Main Issues dealt with in the
respective chapter are described. In particular, this section highlights the main ques-
tions a chapter addresses and puts these questions into a broader political or research
context. The next part of each chapter provides Methodological and Conceptual Notes,
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Box 1.4

How to read the Synopsis of Indicators

Notes on the concept of the Synopsis

B Scope: The Synopsis is a compendium of indicators on the social dimension of
higher education in the EUROSTUDENT countries. It is designed to adopt a broad,
comparative perspective. It mostly presents analyses on an aggregate level.

Bl Reporting infrastructure: The Synopsis is embedded into an elaborate reporting in-
frastructure. In the text, references are made to other elements of the reporting
infrastructure. This is indicated by an arrow (e.g. > DRM).

B Chapter structure: Each chapter is structured into five main sections: Key findings,
Main Issues, Methodological and Conceptual Notes, Data and Intepretation, and
Discussion and Policy Considerations. In the text, references to other chapters
are indicated by an arrow (e.g. > Introduction).

W Appendices: Each chapter concludes with a table appendix providing additional data
on topics covered in the chapters. This report includes a list of the national
contributors to EUROSTUDENT V (>Appendix A), metadata on national surveys
(>Appendix B) and key background data on the higher education systems covered
(>Appendices C and D).

Notes on the EUROSTUDENT data

W Student survey: EUROSTUDENT collates data from student surveys. In contrast to
graduate surveys, it is not designed to provide information on student graduation
and the transition into the labour market.

B BEUROSTUDENT Conventions: The basis for data comparisons across countries are
the EUROSTUDENT Conventions. Inter alia, they define the standard target group
of the national surveys (Box 1.2). Not all countries manage to fully comply with
the Conventions (Box 1.3). This is indicated in the respective figures and explained
in the section Methodological and Conceptual Notes in each chapter.

B Choice of Indicators: The Synopsis presents only a selection of the indicators for
which data were collected. Commented data on all indicators are available in the
>DRM. However, it should be noted that some countries did not provide data and/
or comments for all indicators.

M Focus groups: Many indicators further differentiate the figures for all students by
so-called focus groups. These are groups of students considered as particularly
relevant from a political point of view (Box 1.1). The 21 focus groups may overlap,
for instance, a student can be a Master student, a delayed transition student and
30 years or older at the same time.

B Aggregate data: The analyses presented in the Synopsis are based on aggregate data
collected from the national contributors. Micro data are not at the disposition of
the Coordination Team. For this reason, differences between countries cannot be
tested for statistical significance.

Notes on the interpretation of EUROSTUDENT indicators

B No rankings: The data in many charts are sorted in ascending or descending order.
This should not be misinterpreted as a suggestion for a strict ranking of countries.
Rather, this is done to enable the recognition of country clusters.
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W [nterpretation of differences: Small differences between countries should not be over-
interpreted, as it cannot be excluded that they arise from methodological differ-
ences in conducting the national surveys.

B Rounding: Small deviations between figures, tables and the DRM may occur due
to rounding. Similarly, due to rounding, percentages in tables may not add up to
100 %.

B Mean and median values: Occasionally, unweighted mean and median values of all
EUROSTUDENT countries are used in the charts and text as a first orientation.
They should be read with caution because they may conceal differences between
countries in terms of the size of the national student and sample populations.

W Comparisons over time: The Synopsis of Indicators does not include comparisons of
values for countries over time. This is for two reasons: On the one hand, the focus
of EUROSTUDENT is to facilitate cross-country comparisons in order to better
understand the general picture and the diversity of situations between (groups
of) countries. On the other hand, small changes in the EUROSTUDENT Conven-
tions, which were meant to improve the cross-country comparability of the data,
limit the suitability for comparisons over time. We therefore believe that national
reports or indeed reports comparing a limited number of countries are better
suited to provide comparisons over time.

W Stimulation of further research and debates: The aggregate figures presented in the
Synopsis provide an overview of the characteristics of different national student
populations. They often do not facilitate the identification of the causes for the
phenomena observed. The authors hope that the general overview will encourage
further research and policy debates trying to explain the findings of the Synopsis
from national standpoints.

explaining indicators and deviations from EUROSTUDENT Conventions in national
surveys. The main part of each chapter is the Data and Interpretation section. It presents a
selection of EUROSTUDENT indicators, focusing on the questions and topics identified
as relevant in the Main Issues section. The Discussion and Policy Considerations section
summarises the main empirical findings and highlights their implications, relating
back to the key questions asked initially, and creating possible approaches for further
research. Every chapter closes with a table appendix providing additional data on top-
ics covered in the chapters.

To conclude this introduction, Box 1.4 brings together all important issues that should
be kept in mind while reading the Synopsis.
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Chapter 2
Transition into higher education

Key findings

B Alternative access routes to higher education: Alternative access routes to higher
education are offered in most EUROSTUDENT countries. In the majority of coun-
tries, especially students without higher education background, delayed transition,
and older students benefit from these entry routes.

B Delayed transition students: In around one fifth of the EUROSTUDENT countries,
more than 20% of the students enter higher education with a delay of more than
24 months after leaving school for the first time. In all EUROSTUDENT countries,
the share of such delayed transition students is greater among students without
higher education background than among their counterparts with higher education
background.

B Students with (regular) work experience before entering higher education: In
all EUROSTUDENT countries, there are students who have worked regularly, for at
least one year, before entering higher education. Work experience prior to entering
higher education is related to students’ personal situations and characteristics. In
almost all EUROSTUDENT countries, the share of students with prior work experi-
ence is higher among students without higher education background than among
those with higher education background. In all of the EUROSTUDENT countries, the
share of students with work experience before entering higher education is higher
among students who are older than 30 years than among their younger peers.

B Students with an interruption of at least one year between entering higher
education and graduating: In around 40% of EUROSTUDENT countries, at least
10 % of students have interrupted their studies for at least one year between entering
higher education and graduating. The share of students with interruptions during
their higher education studies is especially high among older students and among
delayed transition students compared to their respective counterparts.
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Main issues

Widening access to higher education and improving the quality of higher education
across Europe are perceived as central in creating knowledge-based societies and in
enhancing the employability of higher education graduates (European Commission,
2011). Increasing participation in higher education is also a focus of the recent mod-
ernisation agenda and the Europe 2020 strategy (European Commission, EACEA, &
Eurydice, 2014). The entry routes to higher education and students’ transition pathways
are vital in improving access for all.

This chapter, therefore, looks at students’ transition into higher education across EU-
ROSTUDENT countries and across student groups by examining different access routes
to higher education, the time delay between obtaining a school leaving qualification
and higher education participation, prior experience on the labour market, and the
occurrence of interruptions during higher education.

Regular and alternative access routes to higher education

Widening higher education access within the context of the social dimension has also
been reaffirmed repeatedly during the various communiqués. In the 2007 London Com-
muniqué, ministers agreed that ‘...the student body entering and participating in higher edu-
cation should reflect the diversity of the populations (p. 5)’ (London Communiqué, 2007). In
the more recent Bucharest Communiqué, ministers agreed *..to support national measures
for widening access by means of alternative access routes, flexible learning paths, and recognition
of prior learning (p. 1)’ (Bucharest Communiqué, 2012). The Bucharest Communiqué
thus clearly recognises the need for expanding entry routes to higher education by
means of introducing alternative or second chance access routes (Orr & Hovdhaugen,
2014) to enable diverse student groups participate in higher education, irrespective of
their prior formal qualifications (Education, Audiovisual and Culture Executive Agen-
cy, 2012).

In many higher education systems, ‘regular’ access routes to higher education include
qualifications that provide its holders with a direct entry into the higher education
system (Orr et. al., 2011; Education, Audiovisual and Culture Executive Agency, 2012).
These generally include upper secondary qualifications and/or central higher education
entrance examinations (Box 2.1 and Methodological and conceptual notes). On the
other hand, the ‘second chance’ or ‘alternative’ entry routes open up higher education
access opportunities for individuals who did not, originally, have qualifications that
provide them with a direct entry to higher education (Orr et. al., 2011; Education, Au-
diovisual and Culture Executive Agency, 2012). The alternative entry routes to higher
education vary across countries but often include accreditation/recognition of prior
learning and bridging programmes or short courses. These are offered in about half of
the European higher education systems, especially in northern and western Europe
(Education, Audiovisual and Culture Executive Agency, 2014). These alternative access
routes, and, in particular, the recognition of prior learning are also perceived as central
in contributing towards lifelong learning (European Commission, EACEA, & Eurydice,
2014). In this context, this chapter examines the types of access routes offered by var-
ious higher education systems and the share of students entering higher education
through the regular and alternative routes.
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Transition into higher education and learning pathways

Related to the concept of lifelong learning and alternative access routes to higher ed-
ucation is also the transition pathway that different student groups follow to enter
higher education. One of the ways of understanding students’ transition pathways is
to look at the group of students who delay their transition into the higher education.
These “delayed transition” students are most likely to be older and first-generation
learners (Orr, Gwos¢, & Netz, 2011; Orr, 2012). A variety of factors influence students’
decision to parti